ABSTRACT
Thirty-six normally developing children (18 boys and 18 girls), evenly divided into three age groups from 13-30 months of age, were observed while playing with their mothers. Their communicative behaviors were recorded according to intent (comment, request, reject) and level (non-verbal, verbalcontextual and verbal-decontextual) .
The results wa,e cN.amined for an interaction of sex and age of subject with frequency of each intent at each level. There was a significant age x intent x level interaction. Rejects occurred significantly less often than either comments or requests, which did not differ significantly.
Decontextual utterances by children were infrequent, as were maternal decontextull utterances in a follow-up tally.
This finding appeared to be a function of the play materials.
Implications for the use cf low structured observation are discussed. 
Use of Low Structured Observations

AQQ.1,,y Comrunicative Intents in Young Children
Young children appear to develop communicative intent by the end of their first year, prior to the onset of speech (Bates, Camaioni & Volterra, 1975; Sugarman, 1984) . Intent to communicate is inferred from coordinated person-c,bject or triadic interactions (Bakeman & Adamson, 1984; Dunst, 1985; Sugarman, 1984) .
In these interactions, the child appears to indicate what action or reaction is expected of the person regarding the obj(..' of interest (Sugarman, 1984) .
The message is indicated nonverbally by vocalizations and conventional gestures (e.g., showing,
giving, or pointing to the object) while looking at the other person (Chapman, 1981; Harding, 1983) .
Specific categories of communication intent have been distinguished in children's nonverbal behavior (Chapman, 1981) .
Children reject offered objects and a=ivities, request objects or actions on objects, and comment on objects in order to direct the other person's attention to them. These communication intents are eventually expressed verbally, first in reference to people, objects, and events in the immediate context and later in reference to entities displaced in time and space (Olszewski & Fuson, 1986; Sachs, 1983) . The increasing ability of children to talk about non-perceptually present entities is referred to as decontextualization (Bates, 1979) . Olszewski and Fuson (1986) observed that decontextualized talk is initially prompted by physically present objects, which serve as an "impetus to remind" Holdgrafer, Kysela & McCarthy, 1989; Snyder, 1978 (1987) suggest that the children commented more during low structured observation because the nonobstrusive nature of the task allowed them to attend to those objects, actions and events that they found interesting. Also, there were apparently few opportunities for children to produce requests. Each subject passed the Denver Developmental Screening Test (Frankenburg & Dodds, 1967) administered by public health centre personnel. Virtually all of the parents who agreed to participate in the study had completed high school and a majority had a university degree. All children were considered to be from middle class homes.
General Procedures
Each mother and child were observed unobtrusively for one 20-minute play session. The play sessions were conducted at the University of Alberta in a research laboratory with an adjoining observation booth. A box of toys was provided (Appendix A). At the beginning of the session the experimenter instructed each mother to play with her child as she would at home, using the toys in any manner that was comfortable for her. The session was videotape recorded through a observation mirror. Each videotape was time-coded. A trained observer, using the definitions in Insert Table 2 RESULTS The data were analyzed statistically using SPSSx programs. Consequently, the data were transformed using the Box-Cox transformation in order to maximize the fit beLwcen the observed and the normal distribution.
Insert Table 3 The transformed data were evaluated using a four way analysis of variance with repeated measures. An experiment-wise alpha of 0.05 was selected as the criterion for statistical significance. Insert Table 5 At the triadic level, the results were consistent across age groups. There were significantly more requests and comments than rejects but there were no significant differences between comments and requests. Similar results occurred at the verbalcontextual level except that there was no significant difference between rejects and requests in the 13-18 month age group. At the verbal-decontextual level the results were more dissimiliar, however, decontextualized utterances occurred infrequently. There were no significant differences among intents in the 13-18 month group.
In the 19-24 month group there were significantly more comments than requests and rejects but there teas no difference between the latter two intents.
In the 25-30 month group there were significantly more comments than rejects but no significant differences between eithe' rejects and comments or requests and comments.
9. cited by Wanska & Bedrosian, 1986) that must be based totally on mental representation. Dollaghan and Miller (1986) state that improving our understanding and implementation of observational methods will improve the quality of assessment of communicative competence. There is no waiting for a response. The child typically continues to play with the object after obtaining the adult's attention or may turn to another object.
II. Verbai-Contextual (C) Communication. These communicative acts are socially recognized and culturally defined words (and word combinations) used to express communicative intentions about perceptually present persons, objects, and events.
A.
Rejects.
The adult initiates or attempts to maintain an interaction which the child attempts to terminate verbally (e.g., child uses the word "no") .
B.
Requests. The child initiates or attempts to maintain an interaction by indicating verbally, a desire for the adult to provide objects or actions on objects.
The child waits for a response to the request (e.g., child may name an object, action or person to perform the action, or a concept related to object such as "more" or an internal state such as "want").
C.
Comments.
The child initiates or attempts to maintain an interaction by indicating verbally, a desire for the adult to attend to the child's interests.
There is no waiting for a response other than the adult's attention (e.g., child may name an object, action, or person, or some internal state or experience such as "scared" or concept related to an object such as "hot"). 
